a) The systematic and explicit teaching of phonological awareness skills combined with instruction in word analysis can help some children increase their reading achievement.  Once students have “cracked the code” so to speak, and gained some confidence as a reader, additional skills of fluency and comprehension can be addressed to strengthen overall reading performance
.  
b) Phonological awareness involves the ability to manipulate individual sounds in words.  Instruction needs to be oral, but can be linked to concrete visual cues for students who need this additional cue. ie. Coloured blocks are spaced together as appropriate to create a visual/tactile cue.  The student touches a block as each sound is identified, this way letter/sound correspondence is clarified.  It should be noted however, that these manipulatives are merely one of the many aides used to help students and they need to be phased out in order that the child eventually operates independently, with internalized knowledge.
c) To provide effective instruction, the following principles may be considered:

· The content must be carefully sequenced

· The ability to  blend and segment sounds in words appears to be most closely related to later reading success

· Learning the skill of deletion and substitution is more difficult and should follow learning how to blend and segment sounds

d) Generally then, facility with phonological awareness skills include the following understandings and abilities and are arranged by their complexity with rhyming being the basic skill required:

 Rhyming

· Comparing words or sound (e.g., Does mat start with the same sound as man? yes)

· Isolating beginning, middle, or ending sound (e.g., What is the first sound in man? /m/)

· Blending (e.g., What word do the sounds /m/a/n/ make? man)

· Segmenting (e.g., What are the sounds in man? /m/a/n/)

· Deleting (e.g., What word is man after /m is taken away? an)

· Substituting (e.g., What word is man if you change the /n/ to /d/? mad)

e) With this sequence in mind, the tasks within each level also need to be arranged in order of complexity.  For example: 

· the size of the unit being manipulated (e.g. saying the syllables in a word before saying the isolated sounds)

· the number phonemes or sounds in a word (e.g. two phoneme words, then three etc.)

· the phoneme positioning the word (e.g. beginning, end, or middle sounds)

· the phonological properties of a word (e.g. continuous sounds such as /m/ versus stop sounds such as /t/)

· the type of student response (e.g. pointing before responding by producing sounds).

f) All of these tasks need to be carefully modeled for the student by the teacher with the practice of “I do, we do, you do” over time.  Previously acquired knowledge needs to be connected to the next stage and the student needs to be provided with systematic practice and review to reinforce the skills being taught.
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