Try to read the following passage.  Note that letters can be off line, reversed, inverted, transposed or improperly spaced.  This simulates a reading disability.

Read the following paragraph and answer the questions.  This simulates a difficulty in understanding the meaning of words although reading is not an issue.

Blix and Splox grummed blantily as they bronted along.  The cront was jilp and because of this Blix and Splox were sniped with their bluxy drant.

1. Who were the main characters?

2. What did Blix and Splox do as they bronted along?

3. Why were Blix and Splox sniped?

4. With what were Blix and Splox sniped?

Read the following passage silently, then turn to a partner and one reads to the other.  This simulates a child can read, but cannot understand until they hear the passage read aloud.

Ladle Rat Rotten Hunt

(heresy ladle furry starry toiling udder warts-warts welcher alter girdle defferent fimer once inner regional verging)

Wants pawn term dare worsted ladle gull hoe lift wetter murder inner ladle cordage honor itch offer lodge, dock, florist.  Disk ladle gull orphan worry putty ladle rat cluck wetter ladle rat hut, an fur disk raisin pimple colder Ladle Rat Rotten Hut.

Wan moaning Ladle Rat Totten Hut’s murder colder inset “Ladle Rat Rotten Hut, heresy ladle basking winsome burden barter an shirker cockles.  Tick disk ladle basking tutor cordage offer groin murder hoe lifts honor udder site offer…

Selecting Accommodations and Strategies

An accommodation is a change or alteration in the regular way a student is expected to learn, complete assignments or participate in classroom activities.  Accommodations include special teaching or assessment strategies, equipment or other supports that remove, or at least lessen, the impact of a student’s special education needs.  The goal of accommodations is to give students with special education needs the same opportunity to succeed as other students.

Accommodations assist the student to access the curriculum and demonstrate knowledge to the best of his or her abilities.  Typically, accommodations will span all the subject areas and instructional settings that the student is engaged in.

There are three general types of accommodations:

· Environmental accommodations, e.g., alternative seating, adaptive devices

· Instructional accommodations, e.g., providing copies of notes, alternative reading materials

· Assessment accommodations, e.g., extra time, oral tests

Effective Use of Accommodations

Teachers play a key role in helping students identify and use accommodations appropriately.  Similarly, parents, students and other members of the learning team have a role in selecting, monitoring and evaluating the use of accommodations.

Barriers

Understanding some of the common barriers to the effective use of accommodations is an important starting point.  Common barriers include the following.

Misunderstanding the purpose

· Parents, students and teachers sometimes perceive that accommodations give students with special education needs an unfair advantage over other students.  In reality, accommodations give the student the same opportunity to succeed as other students.
· Parents, students and teachers may also believe that accommodations replace the need to acquire or develop basic skills.  Although accommodations are necessary for many students, it is important to balance the use of accommodations with the teaching and practice of basic literacy, numeracy and study skills so that students can develop these skills to their fullest potential.
Selecting accommodations that are not appropriate

· Deciding on appropriate accommodations is not an easy task.  Many teachers, psychologists and other personnel report having difficulty translating assessment information into appropriate accommodations.  As a result, there is a tendency to rely on the same basic accommodations for all students with particular kinds of special education needs (e.g., learning disabilities), rather than individualizing the accommodations to match the specific learning needs and strengths of the student.
Not involving the student in the process

· Teachers and other school staff often report that it is difficult to involve students in the decision-making process.  However, research indicates that students benefit most from accommodations when they participate in the selection process.  Often a student who would benefit from an accommodation does not make full use of it because he or she is self-conscious about doing things differently than peers.  Involving students in the selection process provides opportunities for them to learn about and become comfortable using accommodations.
Using accommodations inconsistently

· When accommodations are not used consistently, it is difficult for teachers to determine if they are helping.  Also, students need time and opportunities to learn how to use accommodations effectively in a variety of situations, not just on major assignments, such as tests or exams.
Strategies to Support Effective Use of Accommodations

There are several important considerations related to the selection, implementation and monitoring of accommodations that will help overcome the barriers described above.

Base decisions on an understanding of student strengths and needs.

· Use information from both formal and informal sources when selecting accommodations.

· Identify student strengths and learning preferences, and use them to determine appropriate accommodations.  Understanding the student’s needs is important in determining what type of accommodation is necessary; however, it is equally important to align the specific accommodations with the student’s strengths and learning preferences.

· Consider accommodations that are more typically associated with students with visual, hearing or mobility challenges.  For instance, students with learning disabilities may benefit from large print materials.

· Select accommodations that are the least intrusive for students.  If possible, avoid accommodations that isolate students from peers or draw unnecessary attention.

Use a collaborative process.

· Educate parents and students about the benefits of using accommodations.  Be honest about the difficulties students may encounter.

· Involve relevant specialists in selecting appropriate accommodations based on their knowledge of students’ strengths and needs, and the demands of the setting.

· Ask parents and students about their preferences regarding accommodations.  Respect parents’ and students’ opinions and attitudes toward accommodations.  If the student is not comfortable with an accommodation, it is important to revisit his or her strengths and supports and then brainstorm alternative accommodations that the student will commit to trying for a period of time before the next review meeting.

Use accommodations consistently and monitor student performance.

· Prioritize the introduction of accommodations if more than one accommodation is used.  Let students become familiar with one accommodation before introducing another.

· Consult with students about the use accommodations after they have tried them for a period of time.  Compare student performance before and after.

· Set a time to formally review students’ performance using accommodations.

· Teach students how to use accommodations, especially if they involve assistive technology or assistance from personnel (e.g., scribes or readers).  Often an accommodation will be introduced as part of a student’s IPP goals.

For example, for students needing to build organizational skills, the correct and consistent use of a particular strategy might be the focus of a goal or objective such as “Suzanne will use a binder-checklist with her study buddy every Friday afternoon to reorganize or add any missing items in her LA binder.”  Once the student has mastered the use of the strategy or equipment, it will be listed as an accommodation in the IPP.

