READING

Academic Resources and Strategies
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Resources TC "Resources" \f C \l "2" 
Books TC "Books" \f C \l "3" 
Dyslexia Teaching Today-Teaching Methods: http://www.dyslexia-teacher.co.uk/t6.html

Edwards, P. (1978). Reading problems: Identification and treatment. London: Heinemann educational Books. Library: LB 1050.5 .E383 1978

Galaburda, Albert, ed. Dyslexia and Development: Neurobiological Aspects of Extraordinary Brains. Cambridge, Mass.: Harvard University Press, 1993.

Galaburda, Albert. From Reading to Neurons. Cambridge, Mass.: MIT Press, 1989.

Mather, N., & Goldstein, S. (2001). Learning Disabilities and Challenging Behaviors:
A Guide to Intervention and Classroom Management (pp. 235-242). 
Baltimore: Paul H. Brookes Publishing Co. 

Meyer, Anne, and David Rose. Learning to Read in the Computer Age. Cambridge, Mass.: Brookline Books, 1998.

Pirozzolo, Francis. The Neuropsychology of Developmental Reading Disorders. New York: Praeger, 1979. 

Pressley, Michael, et al. Learning to Read: Lessons from Exemplary First-grade Classrooms. New York: Guilford Press, 2001.

**School Neuropsychology. (2005) Hale & Fiorello – Google Books online

**Shanker, J. L. (1998) Locating and Correcting Reading Difficulties, 7th edition. Upper Saddle river, NJ: Prentice Hall. Library: LB 1050.5 .E39 1998

Schule, C. M., & Boudreau, D. (2008). Phonological awareness intervention : Beyond the Basics. Language, Speech, and Hearing Services in Schools, 39, 3-20.

Snow, Catherine E., M. Susan Burns, and Peg Griffin, Eds. Preventing Reading Difficulties in Young Children. Committee on the Prevention of Reading Difficulties in Young Children, National Research Council. Washington, DC: National Academy Press, 1998.

Wolf, P.J. "1993 Impaired Temporal Resolution in Developmental Dyslexia." Annals of the New York Academy of Sciences, 682, 87-103. 

Road to the code: a phonological awareness program for young children. By: B. A. Blachman. (2000). Baltimaore: Paul H. Brookes

Rhymes & reasons: literature and language play for phonological awareness. By: M. F. Opitz.(2000). Portsmouth, NH: Heinemann.

Sound practice: phonological awareness in the classroom. By: L. Layton. (2002). London: D. Fulton.

Understanding dyslexia and the reading process: a guide for educators and parents. By M. Sanders (2001). Boston: Allyn and Bacon.

The source for dyslexia and dysgraphia. By R. G. Richards (1999). LinguiSystems. Calgary Learning Centre.

The alphabet war: a story about dyslexia. By D. B. Robb. (2004). Morton Grove, Ill: Albert Whitman.

Articles TC "Articles" \f C \l "3" 
Vocabulary in middle and junior high
Web Sites TC "Web Sites" \f C \l "3" 
Yy may enjoy the reading material and phonemic games on the interactive website www.stafall.com.  It is important that he reads the material with the guidance of a parent.

Vocabulary games and activities can be found at http://vocabulary.com/ 

There is an interactive virtual thesaurus available at http://plumbdesign.com/thesaurus/ 

An excellent article from Reading Online:
Teaching vocabulary to adolescents to improve comprehension by Mary E. Curtis and Ann Marie Longo from the Boys Town Reading Center
http://www.readingonline.org/articles/art_index.asp?HREF=/articles/curtis/index.html
Parents section of Between the Lions
http://pbskids.org/lions/parents.html

International Dyslexia Association
http://www.interdys.org/

The Rivkin Group and Children's Hospital Boston: Research Description and Highlights of Major Accomplishments.
http://www.childrenshospital.org/research/mrrc/investigators/rivkin/research.html 

PBS: http://www.pbs.org/wgbh/misunderstoodminds/readingstrats.html

automaticity because of weaknesses within phonological or orthographic abilities. These repeated readings provide repeated exposures that facilitate word mastery and automaticity. They help a student move from Ehri's (1998) full alphabetic stage to the consolidated alphabetic stage, in which word learning is accomplished more easily.

Word Game Websites: TC "Word Game Websites:" \f C \l "2" 
1. http://www.eastoftheweb.com/games/

2. http://www.woodlands-junior.kent.sch.uk/interactive/literacy.html

3. http://www.funbrain.com/words.html

4. http://www.activityvillage.co.uk/word_games_for_kids.htm

5. http://www.educationallearninggames.com/word-games.asp  (e.g.,  Alpha Bug Soup Word Game, Pharaoh’s Phonics). 

6. http://online-games.recruiter.ca/wc.htm (e.g., Word Crunch)

Articles TC "Articles" \f C \l "3" 
Ball, Philip. "Brain Imaging Explained: At Long Last Neuroscientists Know What They're Looking At." Nature. July 12, 2001.
http://www.nature.com/nsu/010712/010712-13.html

Baumel, Jan, M.S. "Dyslexia: An Overview." SchwabLearning.org. Created 11/14/2000. Last updated 1/14/2002.
http://www.schwablearning.org/Articles.asp?r=43&d=5

Burns, Martha S. "Access to Reading: The Language to Literacy Link." Paper presented at the Learning Disabilities Association Conference, February 25, 1999.

"Mathematics and Dyslexia." Perspectives. International Dyslexia Association, Fall 1998.
http://www.ldonline.org/ld_indepth/math_skills/ida_math_fall98.html

Proudfoot, Linda. "Richard Lavoie: Understanding the Learning Disabled Child." Growing Up in Santa Cruz. May 1, 1997.
http://www.growing-up.com/lavoie.html

Shaywitz, Dr. Sally, and Dr. Bennett Shaywitz. "Brain Research and Reading." Schwab Learning. Created 11/14/2000. Last updated 9/13/2001.
http://www.schwablearning.org/Articles.asp?r=35

Shaywitz, S. et al. "Functional Disruption in the Organization of the Brain for Reading in Dyslexia." Proceedings of the National Academy of Sciences. Vol. 95, pp. 2636-2641, March 1998.

Snow, Catherine E., M. Susan Burns, and Peg Griffin, eds. Preventing Reading Difficulties in Young Children. Committee on the Prevention of Reading Difficulties in Young Children, National Research Council. 1998. January 23, 2002.
http://www.nap.edu/readingroom/books/prdyc/

"Ten Years of Brain Imaging Research Shows the Brain Reads Sound by Sound." Child Development Institute. Last updated 9/1/2001.
http://www.childdevelopmentinfo.com/learning/brain.shtml

van den Honert, Dorothy. "Is the Corpus Callosum the Missing Link in Dyslexia?" The Dyslexia Solution.
http://www.dyslexia.org/corpus.shtml

When Sounds Don't Compute
http://whyfiles.org/058language/fast_fwd.html 

Reading Basics TC "Reading Basics" \f C \l "2" 
Difficulties with Reading

There are five interrelated components of reading.  They include: phonemic awareness (the ability to identify and manipulate words), phonics (the ability to associate letters and a group of letters with sounds and to blend them into syllables and words), fluency (the ability to decode and recognize words with speed, accuracy, and proper expression), vocabulary (the familiarity with the meanings of many words), and strategies for comprehending text.

What mystifies many parents is where and why the reading process breaks down. Although, problems may occur in any area, decoding, comprehension, or retention, the root of most reading problems, in the view of many experts, is decoding. 

Reading Facts 

· Roughly 85% of children diagnosed with learning difficulties have a primary problem with reading and related language skills. 

· Reading difficulties are neurodevelopmental in nature. 

· Neurodevelopmental problems don't go away, but they do not mean that a student (or an adult) cannot learn or progress in school and life. 

· Most children with reading difficulties can be taught reading and strategies for success in school. 

· When children's reading problems are identified early, they are more likely to learn strategies that will raise their reading to grade level. 

· Poorly developed word recognition skills are the most pervasive and debilitating source of reading challenges.
· The ability to decode long words increases the qualitative difference between good and poor readers.
· Poor decoders, even those who can decode single syllable words, have a difficult time with multisyllabic words.
· Low decoders – pronounced fewer affixes and vowel sounds correctly, disregarded large portions of letter information, two to four times as likely to omit syllables.
Decoding Difficulties

Decoding is the process by which a word is broken into individual phonemes and recognized based on those phonemes. For instance, proficient decoders separate the sounds "buh," "aah," and "guh" in the word "bag." Someone who has difficulty decoding, and thus difficulty reading easily, may not hear and differentiate these phonemes. "Buh," "aah," and "guh" might be meaningless to them in relation to the word "bag" on the page. 

Experts have no one explanation for this phenomenon. In some cases, it may reflect that some people simply require more time to separate sounds -- time that isn't there. 

Signs of decoding difficulty: 

· trouble sounding out words and recognizing words out of context 

· confusion between letters and the sounds they represent 

· slow oral reading rate (reading word-by-word) 

· reading without expression 

· ignoring punctuation while reading 


Try it yourself.
 Experience a decoding difficulty.



Rapid Naming and Impact TC "Rapid Naming and Impact" \f C \l "3" 
· Fluency Instruction includes two important parts – rapid naming practice and so students become fluent in the reading of sounds, syllables and words, followed by timed reading of short, easy to read passages.

· Programs – Fluency Foundation and Read Naturally

· Automaticity – greater speed and efficiency and a decreased likelihood of breakdown of performance under stress, as well as the ability to perform a second task at the same time 

· More laboured, more prone to error, and more susceptible to interference from other tasks.

· Shows a RAN deficit , but no phonological problems at this time

· Serial presentation associated with difficulties, sustained concentration needed

· Children with dyslexia often score poorly on RAN tasks

· Is the problem with rapid processing or language that is why there is a need for a speech and language assessment

· RAN correlates weakly with phoneme awareness some say as others feel that RAN taps the phonological processing system which processes, manipulates and generates language sounds.  RAN requires people to retrieve and produce word sound, whether it is the name of a letter, a number or an object hence the underlying problem for both tasks s is “likely” a glitch in the brain’s ability to process sounds specifically related to language

· The speed test uses many of the underlying skills needed for reading provides a clue that the brain connects visual with verbal info.  This could indicate a deficit specific to language or more likely a problem with rapidly processing visual and withy others rapidly processing several kinds of info.

Comprehension Difficulties

Comprehension relies on mastery of decoding; children who struggle to decode find it difficult to understand and remember what has been read. Because their efforts to grasp individual words are so exhausting, they have no resources left for understanding. 

Signs of comprehension difficulty: 

· confusion about the meaning of words and sentences 

· inability to connect ideas in a passage 

· omission of, or glossing over detail 

· difficulty distinguishing significant information from minor details 

· lack of concentration during reading 

Retention Difficulties

See Word Study Strategy

Retention requires both decoding and comprehending what is written. This task relies on high level cognitive skills, including memory and the ability to group and retrieve related ideas. As students progress through grade levels, they are expected to retain more and more of what they read. From third grade on, reading to learn is central to classroom work. By high school it is an essential task. 

Signs of retention difficulty: 

· trouble remembering or summarizing what is read 

· difficulty connecting what is read to prior knowledge 

· difficulty applying content of a text to personal experiences 

Reading fluency encompasses the speed or rate of reading, as well as the ability to read materials with expression. Meyer and Felton defined fluency as "'the ability to read connected text rapidly, smoothly, effortlessly, and automatically with little conscious attention to the mechanics of reading, such as decoding" (1999, p. 284). Children are successful with decoding when the process used to identify words is fast and nearly effortless or automatic. As noted, the concept of automaticity refers to a student's ability to recognize words rapidly with little attention required to the word's appearance. The ability to read words by sight automatically is the key to skilled reading (Ehri, 1998).

Some children have developed accurate word pronunciation skills but read slowly. For these children, decoding is not automatic or fluent, and their limited fluency may affect performance in the following ways: 1) they read less text than peers and have less time to remember, review, or comprehend the text; 2) they expend more cognitive energy than peers trying to identify individual words; and 3) they may be less able to retain text in their memories and less likely to integrate those segments with other parts of the text (Mastropieri, Leinart, & Scruggs, 1999).

When Maria was in sixth grade, she still read very slowly. Although she pronounced most words correctly, she read with little expression. She complained that because she read so slowly, she could not understand what she was reading. She usually had to read materials several times in order to comprehend them. Students like Maria, Ryan, and Ben require more exposures and more practice to recognize individual words easily and automatically. Even into middle school, these students often devote an inordinate amount of energy to word identification.

Determining a Student's Reading Rate

A student's reading rate may be calculated by dividing the number of words read correctly by the total amount of reading time. You may count out 100 words in a passage and then time the student as he or she reads the passage. Maria was given a passage to read with 100 words. She read 92 words correctly in 1.5 minutes, or 61 words per minute (wpm). Table 8. 1, adapted from information presented in Carver (1990), presents approximate reading rates for students in Grades 2-12. Analysis of this table reveals that Maria is reading at a slower rate than many of her peers.

Adjusting Reading Rate

Most people have a constant rate when reading. This rate is the fastest pace at which a person can understand complete thoughts in successive sentences of relatively easy material. As long as the material is relatively easy to read, a person's rate stays constant. For different types of tasks, however, readers often alter their rate. Students with slow reading rates are often not aware that good readers adjust their rate depending on the purpose of reading. Making these types of adjustments is particularly important for studying or completing assigned readings because a student with poor reading skills otherwise struggles to complete lengthy reading assignments.

Carver (1990) used the analogy of adjusting reading speed to the shifting of gears in a car. First and second gears are the slowest, most powerful gears. First gear is used to memorize materials. Second gear is used to learn material. Third gear is the typical reading rate. The fourth gear, skimming, and the fifth gear, scanning, are the fastest but least powerful gears. These gears are useful when you are trying to locate a specific piece of information or trying to get the general sense of a passage without reading every word.

As an adult reader, consider the ways that you monitor your reading pace and shift gears depending on your goals. If you are trying to memorize material for a test, your pace is slow and reflective, characterized by stopping and reviewing as you progress. If you are reading a novel for pleasure, your pace is steady and fluent. If you are searching for information in a catalog, your pace is rapid. As a skilled reader, you know how to adjust the gears of your reading on the basis of your purpose.

Some children have not learned how to adjust their reading rates. They attempt to read information in an encyclopedia at the same pace that they read a novel. To help develop increased reading speed, encourage students to adjust their rate depending on the purpose of reading. Provide practice in skimming through a chapter to get a sense of the information and then how to study that chapter for the weekly test. Demonstrate to students how you change your rate for different types of reading materials.

Strategies TC "Strategies" \f C \l "2" 
Accommodations TC "Accommodations" \f C \l "3" 
· Use less difficult/alternative reading material within a subject area
· Reduce amount of reading required
· Allow student to tape record lectures and class discussions
· Allow alternative methods of data collection (tape recorders, dictation, interviews, fact sheets)
· Set time limits for specific task completion
· Enlarge text of worksheets and reading material
· Extend time to complete tests and assignments
· Use large print editions of tests
· Read directions aloud to student
· Read test items aloud to student
· Read standard directions several times at start of exam
· Record directions on audiocassette
· Provide written directions for exam ahead of time
· Use assistive technology (optical character recognition system, books on tape/CD, screen readers)
General Strategies TC "General Strategies" \f C \l "3" 
1. Play word games. Word games and puzzles are fun and also build vocabulary and word understanding. Try crossword puzzles, word bingo, Scrabble®, or Boggle®. 

2. Read aloud every day. Read and encourage children to read directions, labels, and signs in the classroom, at home, in the car, and at stores or shops. Have children take turns reading aloud with a classmate, parent, or sibling. Discuss in class or at home what you are reading.

3. Model reading as enjoyable. Let children see family members or teachers enjoying reading. You might informally discuss what you are reading. Have DEAR time several times a week where everyone "Drops Everything And Reads" for 20 minutes. 

4. Put learning to use. Help children remember by having them explain, discuss, or apply information they have just read. You might have children teach you facts or ideas they have learned from their reading, or encourage them to act out characters from their reading selections.

5. Check out “high interest” lower reading level books from the public library. Ask the librarian for help in choosing the right books

6. When riding in the car, point out all the words and letter that you pass by every day on street signs, stores, and billboards. Make it a game to name to name the letters in a street sign or car license plate. Doing this may also improve her attention and concentration skills.

7. Take turns reading to each other (or to the dog).  When she reads out loud the books should be at a level below her ability. If she struggles though the page and makes more than 5 errors, it’s probably too hard.

8. Also have her read silently. These books should be slightly challenging, but make sure to skim the story or book ahead of time and check her comprehension- “What do you think this story is about?” or “How do you think this story will turn out?” Ask her to name the “Who, What, Where, When, and Why?” to check for memory and comprehension.

9. Certain times each day should be set aside for reading in areas that are of great interest to Marliss. Parents can facilitate this process by providing magazine subscriptions as well as visits to the library.  Time should also be set aside to discuss the material that was read.

10. Label objects around the house with their names.

· Continued instruction in the area of sight vocabulary.  There are numerous word lists available for sight vocabulary.  Encourage automaticity in reading of sight words.  Examples are know/don’t know piles of cards, sight word rings, sight word bingo, “word of the day”, etc.

· Continued instruction in the area of phonemic awareness. Provide specific training in sound/symbol discrimination, blending, and segmentation.  

· A multi modality approach to instruction (i.e. auditory-visual-kinesthetic) to instruction where possible.

· Syllabication:  clapping the syllables, cutting words into syllables, putting syllables that are cut into syllables back together, showing the chin dropping when reading words and breaking them into syllables, model multi-syllabic words by touching your arm in the following order – wrist, elbow, shoulder, head, etc. , whole body movement where the child moves one step per syllable of each word, etc.

· Use of word families.  Activities such as sorting words according to word families, identifying similar word families within a reading passage, use multi-colored highlighting to identify various word families within a written passage, create word family personal dictionaries that the student keeps as a reference, word family bingo

· Use Cloze technique to help students understand that words in writing are meaningful and can be predicted.

· Allow for repetition and use of same words in reading/spelling/writing instruction on a weekly basis to allow for repetition, when possible.

· Word sorts help students to look for important elements in words, to find similarities and differences.  Give student a select group of words on cards.  Ask students to sort words into groups based on specific “rules” that they used to sort.  Challenge the student to look for similarities and differences, to look more at beginnings, middles, endings, etc.

· Introduce and explain key vocabulary in context to assist students in furthering their understanding of written passages.  It is important to integrate a comprehensive word study into reading and writing instruction.

· It is important that students read at their instructional or independent reading levels.

· Teach ___________ dictionary skills.  Divide the dictionary into four quartiles.

1st quartile:  words beginning with the letters A-D (ABCD)

2nd quartile:  words beginning with the letters E-L (EFGHIJKL)

3rd quartile:  words beginning with the letters M-R (MNOPQR)

4th quartile:  words beginning with the letters S-Z (STUVWXYZ)

A mnemonic to help remember the quartiles:  An Elephant Moves Slowly

[student] had difficulties with the following:

· Recognizing stated detail

· Predicting events and outcomes

· Using context to determine word meaning

· Recognizing implied cause and effect

· Making inferences

Ensure that --- is adequately prepared to read.  Engage him in knowledge activation strategies prior to reading.  If he does not have adequate background knowledge, it will important to build that knowledge through specific activities.  PReP – which is described in Book 6:  Teaching Students with Learning Disabilities.

Provide explicit instruction in the following:  inferential comprehension, how to use context cues to enhance comprehension, how to use context cues, the various types of text structure that will be encountered this year and in the future.

Teach ------------ the transitional words that cue sentences.

---------- has some difficulty identifying or retaining the stated detail o what he reads.  He should use graphic organizers to glean information from text.

· Use the Sight Word Association Procedure (SWAP) to build -----‘s sight word vocabulary.  (See attached.)

· Teach ----- how to use structural analysis to decode multisyllabic words.  Teach him to identify both meaning parts (prefixes, suffixes and root words) and pronunciation parts (common clusters and syllables).

· Teach multiple strategies for word recognition including whole-word and word family strategies.

· Teach specific decoding strategies such as DISSECT.  (See attached.)

· Teach specific decoding strategies such as SCUBA-D.  (See attached.)  **middle school**

· Encourage ----- to track words while reading.

· Encourage ----- to reread familiar materials to increase her reading fluency.

· Encourage ----- to read aloud when she is uncertain of the meaning of the text.

· Use strategies such as KWL to activate background knowledge prior to reading a new selection.  (See attached.)

· Explore the use of books on tape, or read aloud with ----- following along.

· Encourage use of context clues to gather meaning and assist in decoding unfamiliar words.
· Encourage retelling of stories to check for comprehension.
· Capitalize on -----‘s visual strengths by using visual imagery strategies such as RIDER.  (Please refer to Programming for Students with Special Needs, Book 6, page LD.158.) 

· Teach new vocabulary in context.
· Provide high interest low vocabulary reading material whenever possible.
· Provide patterned and predictable reading material.

· Encourage ----- to use a textbook reading strategy such as SQ3R or THIEVES.  (See attached.)
· Use RAP (See Programming for Students with Special Needs, Book 6, page LD.160) for retelling stories and to check for comprehension.
· Use the PASS Reading Comprehension strategy to enhance metacognitive reading strategies.  (See attached.)
· Teach ----- to monitor his comprehension.  Direct him to stop at the end of each sentence and ask himself, “What did I just read?”  If he can picture it or paraphrase it, he continues to read.  If not, he rereads with a stronger focus on understanding the information.  As skill improves, increase the number of sentences between self-checks.
· Teach --- to use print convention such as key words, bold print, italicized words, capital letters and punctuation to enhance understanding.
· Explore the use of computer software programs to assist ----- with his reading difficulties.
Beginning Readers TC "Beginning Readers" \f C \l "3" 
· Phonemic Awareness needs to be taught:  blending, segmenting and rhyming, manipulating words – i.e. deleting and adding sounds.

· Decodable Words:  begin with known sounds, blends, single syllable words and multi-syllable words.

· Irregular Words:  spell and read them, classify the words by spelling pattern or meaning.

Letter identification TC "Letter identification" \f C \l "3" 
· Teach letters by enabling ----- to use visual, tactile and auditory cues.  (Make letters out of plasticine, trace them on sandpaper or in shaving cream spread on a desktop, whisper the sounds.)

· Introduce letters as partners (Aa, Bb, Cc, etc).

· Do not introduce letters in the same lesson which may cause confusion.

· Provide enough repetition to ensure letters are in long term memory.

· Provide an alphabet strip.

Decoding TC "Decoding" \f C \l "3" 
· Provide instruction that is explicit and systematic in introduction, practice, and reinforcement of phonemic awareness skills.
· Provide specific training in sound discrimination, blending, and segmentation.

· Emphasize sound/symbol associations in teaching decoding and spelling.
· Use ‘Making Words’ activities described by Cunningham and Cunningham.

· Use activities from the ‘Sounds Abound’ program.

· Build awareness of word sounds. Play rhyming games, such as having children finish sentences by filling in a rhyming word. For example, say, "I like to run. It's so much ____." For a variation on this game, say a word and have the child say one that rhymes with it. 


1. Play listening games for letter-sound correspondence. Say a sentence and have the child clap when she hears a word that starts or ends with a particular consonant ( p ), or consonant blend ( st ).


2. Reinforce sight words. Use flashcards to reinforce commonly used words like the, and, to, and is.


3. Preview words. Call children's attention to the decoding of difficult words, and have them pronounce the words before they read them in a passage.


4. Play listening games for blending and segmenting sounds. Have a child say one-syllable words such as snow and ball, then blend them together to say the compound word snowball. Next, have the child break down a multi-syllable word like caterpillar, saying it slowly and clapping or tapping a finger for each syllable.


5. Play Missing sound games with preschool and primary students. For example, tell a child to say "picnic," then , say it without "pic." Say "sled." Now say it without the "l." 


6. Involve several pathways. Read aloud together so children can see and hear the words being read. Use books on tape that allow children to read as they listen. Sing a song that uses words with the sounds that children are working on. Read the words to songs the children like.


7. Emphasize word families. Have children collect word families, such as words that end in ​ight or ​ash. Use them in a rap or other song for children to sing together.


8. Write using word families. Encourage children to write stories or poems using words in word families, such as ​op (mop, hop, stop, pop), that they are working on. Children might underline or highlight the repetitive pattern. Ask children to read their stories or poems aloud to you or to each other.


9. Teach rules. Some children benefit from learning rules about decoding (e.g., when there are two vowels together in a word, the first vowel often says its name and the second one is silent). Once children have learned the rule for a vowel combination, remind them to follow it when they encounter that vowel combination in their reading.


10. Foster decoding abilities. Provide opportunities for children to become fluent in their decoding of words, so they can focus on the meaning of what they read, rather than the decoding itself. 

11. To improve his word reading, have yy create his/her own stories about things that are interesting to him/her. Have a scribe write them out. Have him/her draw a picture that goes along with the story. Creating these stories will make a good book that yy can read frequently.

a. Have him/her read his/her own stories to practice fluency.

b. Take frequently occurring words from his/her stories and print them on cards. Cut them in half and have him/her put them together to make the target words.
12. Take frequently occurring words from his/her stories and print them on cards. Write words on a flashcard.  Then:

a. Have him/her say the word; 

b. repeat it 5 times;

c. say it really loud;

d. whisper it;

e. close eyes and imagine the word on your eyelids;

f. spell it;

g. describe what it looks like (i.e., kind of small, two letters that stick up);

h. Present new words using the “overlearning” procedure. Starting with 1, then 1 and 2, then 1, 2, and 3, and so on.

i. If after all the words have been presented and yy still has trouble pronouncing the words quickly:

i. Have him/her trace the word, write it on paper, or use chalk;

ii. Have him/her repeat the word each time it is written; and

iii. Have him/her write the word without looking at the flashcard; then compare the two. Cut them in half and have him/her put them together to make the target word. 
j. As yy learns the most frequently occurring words, add in harder words. 

13. yy should read out loud everyday at home. Do not allow him/her to gloss over words he/she does not recognize by sight or has to sound out. 

a. Have him/her practice words that he/she cannot read on flashcards until they are automatic. 

b. Have him/her read the sentence in which the word is embedded, look at the beginning and the end of the word, and then try to pronounce it on the basis of its context and configuration.

14. To help yy fine tune his/ her phonemic awareness:

a. At home and school, teach and practice rhyming skills using songs and rhymes.

b. Engage yy in alliterative language activities, such as listening for or generating words that start with a specific beginning sound. 

c. Engage in other activities that encourage him/her to identify and manipulate phonemes such as:

i. “What is the beginning sound of…”

ii. “What is the ending sound of…”

iii. “Do dog and cat rhyme?”

iv. “How is bat different from sat?”

v. “List to the word time. Can you change that word by giving it a beginning sound of /d/?”

vi. “What are all of the sounds you hear in feet?”

15. To improve yy’s phonic difficulties with consonants:

a. Develop awareness of hearing the sound: Say “listen to these words. Each of them begins with the b sound. Circle the b on each word on your paper as you hear the sounds. Ball…bat…base…banana…”
b. Develop awareness of seeing the sound: Tell the student to circle all the words in a passage that begin with b.
c. Provide practice in saying words with the b sound: Pronounce each word and have Melissa pronounce it after you: “Big, bad, baseball, basket…”

d. Provide practice in blending the b sound with common word families or phonograms. First teach the one which students are already familiar such as –ake and –and. Put the b in one column, the phonogram in a second  column, and the two combine in a third column.

16. It is useful to teach the most common vowel sounds (long and short) using phonograms such as –ake, -it, -at, -ask. Discuss the fact that vowels change depending on what comes after it.

· Teaching multi-syllabic word reading is important because it is necessary for students’ comprehension.  Students that have difficulty decoding words have difficulty pronouncing prefixes and suffixes; they omit syllables when reading, and disregard portions of words and their letter sounds.  From fifth grade on, students encounter approximately 10,000 words that they have never previously encountered in print. (Nagy and Andersen, 1984)  Most of these words are longer and have two or more syllables. (Cunningham, 1998)  The longer words are often content words that carry the meaning of the passage. (Anita Archer)

· Strategies for teaching longer words:  

· Circle the words parts (prefixes) at the beginning of the word, circle the word parts (suffixes) at the end of the word, underline the letters representing vowel sounds in the rest of the word, say the parts of the word, say the parts fast, and make it a real word.

· Look for word parts at the beginning and end of the word, and vowel sounds in the rest of the word, say the parts of the word, say the parts fast, make it a real word.

· Please see attached prefix and suffixes and their base words. (Attachment)

· Use the GIRLL strategy for decoding – G= guess and substitute, I = Ignore and read on, R = reread the sentence, L = look back for clues, L = look at words parts – do the words remind you of other words?

· Use the DISSECT strategy for word identification. D = discover the content – the student skips over the word and reads the rest of the sentence to see if the word can be determined.  I = isolate the prefix – first the student is taught common prefixes.  When analyzing the word the student is asked to determine if there is a prefix.  If yes, then they put a box around it. S = separate the suffix – first the student is taught common suffixes.  When analyzing the word the student is asked to determine if there is a suffix.  If yes, they should put a box around it. S = say the stem – once the prefix and the suffix have been isolated the student attempts to pronounce the stem.  If the student can not pronounce the stem they move on to the next step. E = examine the stem.  Examining the stem involves dissecting it into easy to pronounce parts.  Several rules are applied.  The first rule is the Rule of Twos and Threes:  If the stem begins with a vowel separate and pronounce the first two letters.  If the stem begins with a consonant separate the first three.  If this does not work try the next step.  C = check with someone and T = try the dictionary.

As the ability to read is pervasive across the curriculum, ---- requires instruction in this area to strengthen her skills so that she may experience greater school success.  The purpose of reading is to understand and learn from the text.  When reading is still “work” for a student, reading is tiring and comprehension becomes secondary, as most of the students energy is directed at working out words and tracking their place on their page. ------------- needs to develop her sight word vocabulary and word attack skills, increase and monitor her fluency and strengthen her use of strategies to develop his reading comprehension.  It would be important to capitalize on her language skills to help her with challenging text.

SCUBA-Dive:  A Strategy for Decoding Unfamiliar Words

SCUBA-D is a strategy which teaches readers to use context clues, phonics, and dictionary skills to help them identify unfamiliar words.

	S


	- Sound it Out -
	Sounding it out means looking at the letters and saying the letter sounds, starting at the beginning of the word and moving to the end.

	C


	- Check the Clues in the Sentence - 
	Checking the clues in the sentence means thinking about the meaning of the other words in a sentence, and guessing a word that fits in place of the unknown word.  Your guess should start with the same letter as the unknown word.



	U


	- Use the Main Idea & Picture Clues - 
	Using the main idea and picture clues means asking yourself what the story, paragraph and reading is mostly about (by reading the title and first sentence and looking at any pictures on the page for clues).  Next, going back to the unknown word and trying to guess the best word that begins with the same letter.



	B


	- Break Words into Parts - 
	Breaking the word into parts means looking for the smaller pieces/parts, which helps you figure out the bigger word.  These smaller parts might be found in the beginning, middle or end of the word.



	A


	- Ask for Help - 
	If the first four steps don’t help you figure out the unknown word, you cans ask your teacher or neighbor for help.

	D


	- Dive into the Dictionary - 
	Diving into the dictionary means looking the word up, and using the letters in parentheses next to the word to figure out what the word sounds like.


* from Salembier, G.B. & Cheng, L.C. (1997) SCUBA-Dive Into Reading, Council for Exceptional

Word Attack Skills TC "Word Attack Skills" \f C \l "3" 
· Review all of the strategies that effective readers use for figuring out challenging words.  Continue to teach word attack skills.  This should include phonemic awareness, syntax, structural analysis, sight words, word origins, word meanings and use of context clues, in order that fluency is developed.
· Provide ---------- with direct instruction in common phonic and orthographic patterns of English.  Instruction should include lessons on unpredictable letter combinations as well as common endings.  Encourage him/her  to chunk words rather than read letter by letter.  Corrective Reading is a program that may be considered.
· The DISSECT strategy may be beneficial.   Please see attached.
· Use the sight word Association Procedure (SWAP) to strengthen his sight word vocabulary.
· Glass Analysis may be of benefit.  Please see attached.
Word Identification TC "Word Identification" \f C \l "3" 
· The development of efficient word recognition skills is associated with improved reading comprehension.  Students that have difficulty with word recognitions skills benefit from explicit, systematic instruction, including such activities as phoneme identification, phoneme blending, phoneme deletion, and phoneme substitution.  Instruction in these areas has been proven to improve a student’s skill in decoding words.
· Words should also be practicing reading in a meaningful context.
Sight Word Association Procedure (SWAP)PRIVATE 

This procedure uses corrective feedback and drill and practice to help student’s associate spoken words with their written forms.  It uses visual configuration to identify words.  This helps to teach sight vocabulary to an automatic level.

Procedure:

· Select words from the text that students consistently miscall or do not identify at an automatic level.  Put each of these words onto a word card.

· Ensure that the students know the meanings of each of the words, as used in the text that they are to learn.

· Present the words, one word at a time.  Each word is exposed for five seconds, with the teacher saying the word twice.

· Shuffle the cards and ask the students to identify the word on each card.  Provide corrective feedback for each word, verifying or correcting as necessary.  If students do not respond in five seconds, provide the word and move on.

· Present all the words again, using the same procedure as was used when the words were first presented.

· Have the students identify each word, again using the same procedure as when the words were first presented.  Repeat the whole procedure at least twice or until the students can recall all the words automatically.

Note:


If students cannot recall the words after the seventh exposure to them, switch from a recall task to a recognition task.  Place several words on the on table and have the students point to each word as it is read to them.


The words should be reviewed for several days to ensure that the words are being retained.

· Using Fix-Up Word Strategies
	Sound out the Word
	Use phonics (letter sounds to pronounce the word.



	Take the Word Apart
	Briefly examine the word.  Find the root if you can.  Take away the prefix and/or suffix.



	Take a Guess


	Pronounce the Word as best you can.  Any guess helps as you move on.



	Read Ahead
	Read the rest of the sentence and see whether your word makes sense or not.



	Reread
	If your word guess does not make sense, reread the sentence and guess again.  If you are close, the actual word will become obvious.



	Read On
	Read ahead.  Often the meaning of the word becomes clearer when you do this.  NOTE: You may skip the word if you do not need it to understand the meaning of the text.



	Seek Help
	If the word is important to you and you cannot figure it out:

· Look it up in the dictionary.

· Ask someone who may know the word.


DISSECT – Word Identification Strategy

	D
	Discover the context.

· Look at the word in the sentence.  Can I guess at what it is by reading the words around it?



	I
	Isolate the prefix.

· Look for a prefix.  Look at the beginning of a word.  Say it.



	S
	Separate the suffix.

· Look for a suffix.  Look at the end of a word.  Say it.



	S
	Say the stem.

· Locate the stem.  Look at what’s left after locating the prefix and the suffix.  Say it.



	E
	Examine the stem – you do this by:

· Using the rules of 2’s and 3’s.  If the stem starts with a vowel, say it with two letters; if with a consonant, say it with three letters.

· Two vowels together sound like one – try both sounds.



	C
	Check with someone - check with a peer, your teacher, or parent for assistance.



	T
	Try the dictionary - try the dictionary if no one is there to help.




GIRLL  strategy

G
-
Guess and substitute

I
-
Ignore and read on

R
-
Reread the sentence

L
-
Look back for clues

L
-
Look at word parts – do the words remind you of other words.

Vocabulary

What is it?

The essence of good vocabulary instruction is the creation of contexts in which students constantly use relevant vocabulary in their reading, writing, and speaking. This is in contrast to the ineffective, but far more prevalent, "assign, define and test" approach. Teachers in each content area should implement purposeful vocabulary instruction to: 1) increase reading comprehension, 2) develop knowledge of new concepts, 3) improve range and specificity in writing, 4) help students communicate more effectively, and 5) develop deeper understanding of words and concepts with which students are only familiar. 

 TC "Vocabulary" \f C \l "3" 
· Pre-instruction of vocabulary words prior to reading can facilitate both vocabulary acquisition and comprehension.
· Pre-Reading: Rationale

✔Students learn ways to learn and remember words

✔Knowing key words before reading helps comprehension and learning

✔Method can be combined with activities used to access or develop fund of background knowledge.

· Pre-Reading: Methods

✔6 to 10 words selected from passage or chapter;

✔Read words and study meanings (dictionary?)

✔Students locate words during reading; consider

meaning in context

✔Review word cards from Word Bank on a regular

basis

✔Keep track of progress on quizzes

· Pre-Reading: Guidelines for Effective Use

✔Select “useful” words, also ones that will affect comprehension of that passage

✔Don’t require learning of more words than students can remember; success is a key

factor

✔If passage is loaded with other “difficult” words, learning 6-10 before reading may

not improve overall comprehension

The SLAP Strategy

✔Say the word

✔Look for clues

✔Ask yourself what the word might mean; think of a word that expresses that meaning

✔Put the word in the passage in place of the unfamiliar word. Does it make sense?

✔Students acquire strategy that links higher-level decoding skills and inferring meaning of words with prefixes and suffixes (e.g., disagreement)

✔By late elementary years, about 60% of the unfamiliar words in school texts are

morphologically complex

✔Students’ awareness of meaning-bearing units may benefit decoding, spelling, vocabulary, and comprehension

✔ Key word method (Mastropieri and Scruggs)

– Most useful for content area courses

✔ Word Concepts/ Learning to define words

✔ Semantic feature analysis (Bos and others)

– Helps students distinguish meanings of words in a specific domain/topic; interactive activities

✔ Computer programs for vocabulary development – May provide “targeted” learning, practice, etc.

✔ Possible sentences (Stahl)

Effective vocabulary instruction:

✔Provides exposure to different meanings of words

✔Helps students link new and familiar meanings of words

✔Provides illustrations of word usage in natural contexts

✔Builds conceptual and semantic foundations for word knowledge

✔Builds understanding of members of word families

✔Assists efforts to derive word meanings from context

When students do not understand an author's vocabulary, they cannot fully understand the text. Good vocabulary instruction emphasizes useful words (words that students see frequently), important words (key words that help students understand the text), and difficult words (idiomatic words, words with more than one meaning, etc.). In providing vocabulary instruction teachers can help students by:

· Activating their prior knowledge

· Defining words in multiple contexts

· Helping them see context clues

· Helping them understand the structure of words, e.g., prefixes, roots, and suffixes 

· Teaching them how to use a dictionary and showing them the range of information it provides

· Encouraging deep processing. Students need to integrate new words into their working vocabularies. 

· Giving them multiple exposures

· Focusing on a small number of important words. Ideally, the words should be related so that the depth of concept development can be increased.General Information on Content Reading VocabularyLesson Plans on Content Reading Vocabulary
Tools for Teaching VocabularyFollow These Steps When Reading an Essay or Article

· Read and consider the title. 

· Find the author's name and any other information about the writer. 

· Identify the source (i.e., the original publication and date) of the article. 

· Read the introduction or opening paragraphs carefully, checking these against the title. 

· Skim through the article and read all boldface subheadings, pull out quotes, or sidebar information. 

· Skim through the article and read the first sentence of each paragraph; if this sentence is clearly not the topic sentence, locate and read the topic sentence. 

· Examine any other typographical features such as italicized words. 

· Examine any graphic content (e.g., maps, illustrations, images) 

· Read the last paragraph carefully. 

· Study any questions or additional information provided at the end of the article. 

· Read the entire article, keeping in mind what you have gained from your pre-reading and checking your new understanding against the initial understanding, revising as needed. 

·  

Comprehension TC "Comprehension" \f C \l "3" 
1. Use movement. Play charades to act out words. This activity can build vocabulary and word understanding. 


2. Build on students' knowledge. Select reading topics that enhance subject matter previously covered in school or that reflect a child's interests. Encourage them to develop expertise in a subject and to read different types of texts about that subject, such as articles, books, and online materials.


3. Connect yesterday's reading to today's. Continue a story over several days. Have children make predictions about what they think will happen, then compare those predictions to what actually happens in the story.


4. Use self-questioning strategies. Have children develop a list of questions to answer after reading. These questions and answers can become the basis of classroom, small group, or parent-child discussions. Have students make a Think Aloud Bookmark. On the bookmark, have children write questions to ask themselves after each section. They can personalize it with decorations.


5. Connect reading to what children know. Have children discuss what they already know about a topic before reading. Then have them list the things they would like to learn about the topic, and make predictions about whether the assigned reading will include these things or not. 


6. Help children get started. Read the first part of a story or passage to or with the child. Siblings and classmates can also participate by taking turns reading paragraphs or short sections.


7. Develop interest in words and concepts. Have children keep track of the times they see, hear, or use a new vocabulary word. (How many times can they find the word in a day or a week?) Encourage children to report their observations to the family or class.


8. Engage several pathways. Use pictures and diagrams to explain concepts; use stories on tape or tell stories; and encourage children to interpret stories through drawings, models, or other constructions. Teach children to "make movies" in their heads" as they read, visualizing the setting and events. Stop after a few paragraphs or pages and ask them to describe their "movie."



9. Focus on important information. Before children begin reading challenging material, offer an outline of the key ideas or help them make diagrams or charts that capture key concepts as they read.

10. Preview difficult vocabulary. Offer children a glossary of selection-related words and concepts to use while reading. 


11. Read in stages. Break lengthy passages into short segments. Ask children to summarize each section as soon as they finish reading it, or have them write a brief summary for themselves at the end of each section. 


12. Select a strategy. Before children begin reading, have them write down the reading comprehension strategy they plan to use. They might choose guiding questions, highlighting or underlining significant details, writing comments in the margin, or summarizing after each paragraph. 


13. Help children locate main ideas and important details. Suggest that they think about the "5 Ws" as they read: Who? What? When? Where? Why? Post these questions on a wall or have children write them on a sheet of paper they keep nearby or use as a bookmark. 


14. Encourage collaborative reading activities. Children who are all reading the same book might meet in small groups -- or with a sibling or friend -- to discuss what they have read, plan an oral report, design a mural, or work on a skit related to their reading.

15. Have Cameron read  books that have step by step instructions to make something by hand (i.e., making paper airplanes, origami) and that require him to interpret each sentence he reads with the aid of the picture.  

16. Focus attention by using reading organizers. Mapping techniques and organizers such as a story outline help children become familiar with the structure of stories and keep track of story elements as they read. Make this a hands-on activity by using markers to identify each story element. 

An Example Story Outline

Title: ___________
Setting: ___________
Characters: ___________
Problem: ___________
Event 1: ___________
Event 2: ___________
Event 3: ___________
Event 4: ___________
Outcome: __________

17. Reading comprehension:

a. Teach Courtney to use context clues to identify the meaning of words and phrases not known, in both narrative and expository writing.

b. Stop periodically and summarize what the story is about.

c. Predict the ending of the story.

d. Have her verbally paraphrase material just read in order to assess her comprehension.

e. Underline or highlight important points before Courtney reads the material silently.

f. Have Courtney use a highlighter pen to highlight the facts requested by the teacher.

· Readers need to “connect” to the text.  Connections help readers relate to characters, visualize, avoid boredom, pay attention, read actively, remember what they read, and ask questions.  Good readers constantly question the text.

· When teaching reading comprehension remember:

Before Reading:  activate background knowledge,

· Students need to be taught strategies to identify when their comprehension has broken down.  Six signals that indicate confusion are:  the voice inside the reader’s head isn’t interacting with the text, the “camera” inside the reader’s head shuts off, the reader’s mind wanders, the reader cannot remember what they read, they encounter a character that they have no recollection of, the reader is not getting their clarifying questions answered.

· Students that have difficulty with comprehension need to be taught “fix-up” strategies.  Ten fix up strategies that have proven to be successful are:  making a connection between the text and the readers life, the text and the world, and the current text with another text that they have read; make a predication; stop to think about what has already been read; ask a question and try and answer it; reflect in writing what was already read; visualize; use print connections such as key words and bold print; retell what you have read; reread; and use patterns in text structure ( i.e. certain genres have specific organizational structures).

· Cloze reading passages help students to use context.  Select reading at the student’s independent reading level.  Begin with sentences and then expand to passages that are more than 150 words.  Other tips are:  do not delete words from first and last sentences, vary the amount of space between deleted words, deleted words should appear frequently, the meaning of the words should be understood, use predictable content and progress to more abstract content, use a follow up conference to discuss choices and other possible acceptable choice.

· The Zip procedure is an adaptation of the cloze technique which provides immediate feedback.  Copy a passage onto a transparency, cover specific words with masking tape, have the students read the story and predict the words, remove the masking tape to reveal the word, discuss the choices.  

· Introduce the use of the 5 W’s helps students to identify the who, what, when, where and why components of reading passages.  

· Teach ---------------- to use the strategies in the Visualizing and Verbalizing program by Nanci Bell.  

Worksheet: What is this about? TC "Worksheet: What is this about?" \f C \l "4" 

  THRILD
 strategy
Story Face strategy

Thieves – a previewing strategy

Tracking Thinking is a reading comprehension strategy that helps students decode words so that they can focus on comprehension. This strategy asks—what is the block for each student? For example, a student may have insufficient background knowledge (i.e. grade 4 social studies curriculum) which inhibits the building of one idea on top of another. Another student may focus too much on detail (this can come through in writing). Some readers simply lose track of meaning by spacing out (which we all do – think of when you are reading and lose an entire page and need to go back and reread).

-What to do if they do not understand what they read…

-Stop and go back to make it clearer if the picture is fuzzy in their mind (RIDER)

-Reread if they have lost focus

-Read ahead and see if that helps to clarify

-Identify and say what it is that is confusing

-Ask questions (remember that all questions have value)

RIDER is an acronym that helps students in reading comprehension.

Read a few sentences

Imagine what you read.

Describe it to yourself.

Elaborate – identify, colours, smells, sounds.

Repeat the process.

RAP is an acronym that helps students focus on central ideas while reading. Using RAP improves reading comprehension.

Read a paragraph

Ask yourself questions about the content

Put what you read into your own words (paraphrase)

SQR is an acronym designed to help students better comprehend written material by constructing  and responding to questions they generate from text.

Survey the text (topic, sentences, chapter titles, subtitles, illustrations, graphs).

Questions – make up your own questions based on the survey.

Read – to answer your questions.

SPOT  is an acronym that helps students comprehend and tell stories.

Setting – who, what, where, and when?

Problem – what is the problem to be solved?

Order of Action – what happened to solve the problem (in logical order)?

Tail end – what happened in the end?

STORE the Story

The purpose of this strategy is to improve comprehension, retrieval and retelling of fiction or non-fiction stories by identifying consistent components, as well as to improve writing of stories by providing a story frame (Schlegel, M., & Bos, C.S. 1986).
The acronym stands for:

Setting (Who? What? Where? When?)

Trouble (What is the trouble or problem?)

Order of events (What happens?)

Resolution (What is done to solve the problem?)

End (How does the story end?)


A.
Introduce the Cue— STORE the Story
1.  The teacher discusses the meaning of the verb “to store” (save, hold, keep for a while,

      put away).

2.  The teacher discusses the purpose:  To help understand and remember (store) any

     story the students read by recognizing and recalling each part.

3.  The teacher explains the part of a story:  Every story has a beginning, middle and end.  

     Every story also has a setting, trouble, order of events, resolution and ending.

B. Demonstration/Modeling 

1. The teacher reads a short story aloud to the class.

2. Using the STORE frame written on the board, the teacher fills in the parts of the story.

3.  The teacher explains the part of a story:  Every story has a beginning, middle and end.  

     Every story also has a setting, trouble, order of events, resolution and ending. 

C.  Guided Practice

1. The students generalize understanding of parts of a story by recalling fairy tales and identifying the parts labelled by STORE.

2. The teacher reads a short story aloud while students follow along in their books.

3. The students direct the teacher in filling in the STORE cue sheet on an overhead projector.

4. The students take turns telling the story using the cue sheet as a guide.

D.  Independent Practice

1. Each student reads a short story at his/her independent reading level, filling in the cue sheet as she/he reads.

2. Each student has a chance to retell his/her story to the group using the cue sheet as a guide.

3. Further practice in reading, filling in the cue sheet, and retelling the stories is given on subsequent days.

Story Maps help students formulate thoughts and ideas about stories through its retelling in pictures. Students draw key settings from the story and add details to explain each event using a picture. A variation on this idea is to dramatize key ideas in a story by creating tableaux. Students work together in small groups to create “freeze frames” of important ideas in a story.

Plot Posters

Students create a one page picture illustrating the main idea of the chapter. The picture should consist of one word or phrase. They can express their visual using collage, mosaic, Inspiration, PowerPoint or Hyperstudio.

Retention

1. Use rereading for remembering. Teach children how to highlight or underline as they read, then encourage them to reread what they have underlined. Have children separate reading a passage for meaning from rereading the same passage for remembering.


2. Model the processes you use to remember. Describe a picture you create in your mind to help you understand and remember what you read. Or show children how you remember what you read by making connections between the text and what you already know about the topic. 


3. Find the reading pathway that works. Children might draw diagrams, storyboards, or timelines; record their own summaries into a tape recorder; act out the information; or use a combination of pathways. Have some book reports require drawing, some writing, some acting, some technology, or some that use a combination of pathways.


4. Suggest techniques for remembering. Use memory aids, called mnemonics, to help children remind themselves of information. One example is H.O.M.E.S., in which each letter represents one of the Great Lakes: Huron, Ontario, Michigan, Erie, and Superior. Other memory aids might include creating cartoons; using mental imagery; or constructing sentences with the first word from each concept, such as Please Excuse My Dear Aunt Sally for the order of mathematics operations: parentheses, exponents, multiplication, division, addition, subtraction.


5. Summarize and review. Have children recap short passages or chapters, possibly recording key ideas on Post-it Notes or reading their summaries into a tape recorder. Continue a story over several days so children can summarize what happened each day, then recall this information before the next reading. 


6. Build reading self-awareness. Increase children's awareness of reading strategies they already use. For example, do they visualize (form pictures in their minds while they read) or subvocalize (whisper important information under their breath)? Encourage them to build on their own preferred strategies. 

 TC "Retention" \f C \l "3" 
Fluency Strategies TC "Fluency Strategies" \f C \l "3" 
Reading fluency involves reading with accuracy, proper intonation and proper phrasing.

· Provide the student with multiple reading opportunities and regular exposure to fluent reading through adult role models.

· Further develop -------‘s sight vocabulary.

· -------- should spend time reading easy text and be taught how to use appropriate phrasing and expressions.

· Verbal prompts that can be used with students to help further develop fluency in reading are, “Put the words together so it sounds like the way you talk, Take a short breath when you see the comma or dash, Make it sound like the characters are talking, Try and make your voice go up and down when you come to a period, Use emphasis when you see an exclamation mark.

· Cover part of the print and only expose the phrase unit so that the student only reads the phrase unit.

· Echo reading, choral reading, partner reading, cueing of phrase boundaries, and repeat readings can all assist with development of fluency.

Increasing Reading Rate TC "Increasing Reading Rate" \f C \l "3" 
1. Speed Drills For reading lists of words with a speed drill and a 1-minute timing, Fischer (1999) suggested using the following general guidelines: 30 correct wpm for first- and second-grade children; 40 correct wpm for third- grade children; 60 correct wpm for mid-third-grade; and 80 wpm for students in fourth grade and higher. To conduct a speed drill, have the student read a list of words for 1 minute as you record the number of errors. You may use a high-frequency word list or the sample speed drills provided in Fischer's program Concept Phonics (see Additional Resources). These drills are designed to develop automatic sight recognition of words. 

2. Rapid Word Recognition Chart A way to improve speed of recognition for words with an irregular element is the use of a rapid word recognition chart. The chart is similar to a rapid serial-naming task. It is a matrix that contains five rows of six exception words (e.g., who and said), with each row containing the same six words in a different order. After a brief review of the words, students are timed for 1 minute as they read the words in the squares aloud. Students can then count and record the number of words read correctly. This type of procedure can help students who struggle to memorize words with irregular orthographic patterns. 

3. Repeated Readings The repeated readings technique is designed for children who read slowly despite adequate word recognition (Samuels, 1979). 

a. For this procedure, the child reads the same passage over and over again. To begin, select a passage that is 50-100 words long from a book that is slightly above the student's independent reading level. Have the student read the selection orally while you time the reading and count the number of words that are pronounced incorrectly. Record the reading time and the number of words pronounced incorrectly. If desired, set a realistic goal for speed and number of errors. Figure 8.8 presents a sample recording form to use for repeated readings. You may use two different color pencils for recording time and errors, or you may use a circle to indicate points on the line for time and an X or a square to indicate points on the line for errors. 

b. Between timings, you may ask the student to look over the selection, reread it, and practice words that caused difficulty in the initial reading. When the student is ready, have him or her reread the same passage. Once again, time the reading, and record the time and number of errors. Have the student repeatedly practice reading the selection as you chart progress after each trial until a predetermined goal is reached or until the student is able to read the passage fluently with few mistakes. Research on repeated reading suggests that fluency can be improved as long as students are provided with specific instructions and procedures are used to monitor their progress (Mastropieri et al., 1999). An easy way to monitor student performance using this chart is to keep a log of the dated charts. To control for a similar readability level, select the passages to read from the same book. As performance improves, the time to perform the initial reading should decrease.

4. Taped Books Another way to help students practice reading is to use taped books. Have the student listen to the reading while he or she follows along with an unabridged copy of the book. Most public libraries provide a wide selection of recorded books for loan.

Production: to help with organizational skills, work habits, and overall production

1. Use assignment books. Teach children to use assignment books and "To Do" lists to keep track of their short- and long-term assignments, tests, and quizzes. Use peers to help monitor other children's assignment books. Also, most schools have a "homework hotline" on voicemail or homework posted on the school Web site. These resources provided by the school can help you support a student who does not yet record assignments consistently without reminders. 


2. Provide models of assignments and criteria for success. Give children a clear sense of how a final product might look by showing examples (e.g., essays or drawings). For instance, make students' work from last year available and draw the children's attention to specific qualities of the work, such as a clear topic sentence. Do not, however, compare children's work with that of peers or siblings. 


3. Schedule in planning time. Give children five minutes of planning time before beginning an assignment. Provide guidance in effective planning when necessary. 


4. Use stepwise approaches. Require children to break down tasks into parts and write down the steps or stages. Compile steps of frequent tasks into a notebook for easy reference during work assignments. For long-term assignments, give a due date for each step of the assignment.


5. Teach proven strategies. Provide children with specific age-appropriate strategies for checking work. For example, use Dr. Donald D. Deshler's COPS (Capitalization-Organization-Punctuation-Spelling) for proofing written work. Children can create reminder cards to keep on their desks or in their assignment books for quick reference. 


6. Stress the importance of organization. Have children preview an assignment and collect the materials they will need before starting it. Guide children in keeping their materials and notebooks organized and easily accessible. In middle and high school, conduct intermittent "notebook checks," and grade organization and completion. At the beginning of the school year and a week before each check, hand out a list of requirements. Emphasize the positive impact that organization and preplanning will have on the completed project or assignment. By grading organization, you will emphasize its value in the learning process.



7. Allow time for review. At least day before an assignment is due, have children review their work and read it to a parent. This final review can help children catch errors or add more information to produce better results in the end. 


8. Encourage self-evaluation. Set a standard of work quality or criteria for success, and allow students to assess the quality of their work before turning it in. If the final grade matches the student's appraisal, give extra points for accurate self-assessment. A common method for self-assessment and grading the same assignment is a rubric, which lists expectations. For more information about rubrics, visit www.rubrics.com.


9. Set goals and record progress. Have children set a short-term goal, such as completing all homework for the week. Record, and share with the child, the daily progress toward the goal. Graphic recording, such as plotting their own line graphs, may be particularly reinforcing for some children. Also, reward improvement at home.


10. Practice estimating. Children may benefit from estimating answers to math problems and science experiments, before they find exact answers. Stress the real-life applications of estimating. 


11. Eliminate incentives for frenetic pacing. Remove any positive reinforcement for finishing first. State the approximate amount of time a task should take. This time frame can down children who work too quickly and can speed up children who work too slowly.


12. Provide consistent feedback. Create a feedback system so children understand which behaviors, actions, or work products are acceptable and which are not. Use specifics to praise good work and to recognize when children use strategies effectively. For example, "I like the way you elaborated in this description," or "Asking to take a break really seemed to help you come back and focus." 


13. Try a mentor. Some children may benefit from a mentor who will analyze their academic progress, brainstorm alternative strategies, and provide recognition of progress. The mentor must be seen as credible, and may be an individual from within the school or from outside the school.
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Strategies for Higher Order Reading Comprehension Skills TC "Strategies for Higher Order Reading Comprehension Skills" \f C \l "2" 
· Priming background knowledge
· Picture walks – to conduct a traditional picture walk, survey illustrations of a story, make predictions about the story and confirm the predictions. (Zimmerman and Hutchins, 2003)
· Visual maps – when there are no pictures to use to prime background knowledge, using visual maps is an effective alternative.  
[image: image2.emf]

· Think –alouds and reciprocal thinking – help students learn four strategies: predicting, questioning, clarifying, and summarizing.  Explicit teaching helps students gradually assume responsibility for using the four strategies.  Adding colour coding and using props adds visual cues that help students remember the four strategies as well as enhances overall instruction.  Adding thoughts about the story on coloured post it notes is another way to provide visual cues.
· Understanding narrative text structure – begins with understanding the main character and what he did.  Teach basic actor words (e.g. man, woman, Jane, dogs, relatives, etc.) and basic action words (e.g. ate, jumped, cried, slept, and ran) and then combining the two words to make a complete thought helps to develop text structure. Use simple sentences and pictures at the beginning and eventually students will learn to identify who-did-what as they are repeatedly asked questions.  Write out simple who-did-whats from the story and have the student match the who  with the did what.  
· Emotional thermometers – use emotional thermometers with colour and varied vocabulary.  For example, green connotes good ideas and happy feelings.  Shades of colour can help students see the intensity of feeling in a concrete manner, identify character’s feelings, show the difference between protagonist and antagonist, show how character’s feelings may change with different events, and show how feelings often affect characters’ choices.
· Social stories – social stories can help students understand language which may seem contradictory to a character’s actions.  They can help students understand text and clear up any prior confusion.  They can also assist students to make important connections to characters that they might otherwise overlook or misinterpret.
Incorporating visually cued instruction, such as graphics and color, with these strategies provides tangible and concrete information important for focusing on relevant parts of the story.  
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Carbo Method Carbo (1989) developed procedures for recording books to achieve maximum gains in fluency. A brief description of how to record books using this method is described: 

1. Decide which pages you will record on each cassette side. 

2. Because every tape cassette has about 5-8 seconds of lead time, let the tape run for that amount of time before starting to record. 

3. Speak into the microphone from a distance of approximately 6-8 inches. 

4. Convey your interest in the book through your voice. 

5. Begin by reading the story title, providing a brief introduction, pausing, and then telling the student which page to turn to. Pause long enough so that the reader has enough time to turn pages and look at pictures. 

6. Tell the student when to turn the page. In order not to distract from the content, soften your voice slightly when stating a. page number. 

7. Read the story in logical phrases, slowly enough so that most students can follow along but not so slowly that they become bored. 

8. End each tape with., "Please rewind the tape for the next listener. That ends this recording." This prevents students from continuing to listen to the blank tape. 

Appendix B: websites for text to speech programs

Read Please (WIN)
www.readplease.com

Natural Readers (WIN)
www.naturalreaders.com

Text Aloud (WIN)
www.nextup.com

URM (WIN)
www.ultimatereadingmachine.com

Able Reader (WIN & Mac)
www.ablereader.com

Ghost Reader (Mac)
www.convienceware.com

Readability - OKAPI!
www.interventioncentral.org/htmdocs/tools/okapi/okapi.php

Spark Notes
www.sparknotes.com
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Word Parts

Prefixes:

	Prefix
	What it Means
	Example

	in-
	not
	insensitive – not sensitive, lacking feeling

	im-
	not
	immobile – not mobile, fixed

	dis- 
	not, apart, opposite of
	disagree – not agree, dissent

dismantle – take apart

	re-
	again, back
	redundant – same thing said again, repeated

	ex-
	out of, from
	expel – send out, drive out

	il- 
	not, without
	illogical – not logical

	mal-
	bad, badly, inadequate, inadequately
	malnutrition – bad nourishment, condition caused by insufficient nourishment

	bi-
	two
	bisect – cut in two

	post-
	coming after, later
	postscript (PS) – writing after, a note added after completing a letter

	sub-
	under, beneath
	subway – underground “way”, underground transport

	fore-
	in front of, before
	forecast – predict beforehand

	mis-
	bad, wrong, badly, wrongly
	misdiagnose – diagnose wrongly, incorrectly identify a disease or condition

misshapen – shaped badly, deformed


Suffixes:

	Suffix
	What it Means
	Example

	-able

-ible
	able to, capable of
	washable – capable of being washed, safe to wash without causing damage

collectible – can be collected, item that is collected

	-al
	of, relating to, characterized by
	magical – of magic

	-an

-or

-er
	a person who, one who
	politician – a person who is in politics

conductor – one who conducts

teacher – one who teaches

	-ful
	full of, having, characterized by
	graceful – full of grace

respectful – having respect 

	-fy
	to make, to caused to be
	clarify – to make clear

	-ion

-tion
	state of being, act of
	fascination – the state of being intriguing or of being intrigued

	-less
	without
	clueless – without clues, lacking information needed for understanding

	-ness
	state of being, quality of being
	darkness – state of being dark

	-ment
	state of being, act or process of
	empowerment – state of being empowered

	-ous
	having, characterized by
	malodorous – having a bad odor

	-some
	making one feel, having a feeling
	lonesome – feeling lonely



	-ic
	made of, relating to, having the qualities of
	metallic – made of metal, resembling metal


For example:








� from Strategies Program for Effective Learning/Thinking, 1987
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